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School Context:  
 
Willoughby Elementary is a suburban Kindergarten to Grade 5 school with a strong identity and spirit. In 
the current overall population of 446 children is a diverse range of learners, which includes 130 English 
Language Learners, 18 Aboriginal students, and 27 children with Ministry of Education learning 
designations. The school is located in an area with one of the highest rates of development and 
construction in British Columbia. Most the new homes being built are multi-story high-rise apartment 
buildings, higher density townhouses, and row house style developments. There are also many rental 
suites and properties awaiting development in the catchment. 
 

During the last twelve years Willoughby has experienced a high rate of population increase and decline 
due to the construction of new homes and schools opening nearby. The population dropped from 610 
(2012) to 260 (2014) as a result of new schools being opened each year in the catchment area. This is 
Willoughby Elementary’s fourth year as a Kindergarten to Grade 5 school. The population is steadily 
increasing due to the completion of new housing projects. Three additional divisions were added for the 
2016/17 school year. Six divisions were added for the 2017/18 school year. This past September 90 
Kindergarten students and 74 new Grade 1 – 5 students were welcomed. Enrolment is projected to 
increase yearly and until new elementary schools are built on the Willoughby Slope. 
 

There is a wide range of socio-economic levels in the catchment. This has resulted in considerable 
transiency as families move into and out of the area. This year over 70 students in the school have been 
identified as having learning, social, physical, or emotional difficulties. Despite the fluctuation and 
change, the staff continues to maintain a calm tone and positive culture in the school and an energetic 
vitality to continue the focus on teaching and learning in a progressive and effective fashion. 
 

	
	

	

 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 

	

Willoughby Elementary School Student Population 
(*Based on October 24, 2017 MyBCED Data) 

	

Total	Students																																																																								446	
					Male																																												232	
					Female																																							214	
Aboriginal	Students																																																																21	
					Male																																															11	
					Female																																										10	
Special	Education																																																																				27	
					Male																																															22					
					Female																																												5	
English	Language	Learner																																																		130	
					Male																																																70	
					Female																																											60	



 

Inquiry Question:  

 
If we focus on systematic, explicit writing instruction combined with staff and 
student social-emotional learning practices, what types of improvements will we 
see in students’ writing? 
 
Target:  
By 2020, a minimum of 75% of students will be Fully Meeting or Exceeding Expectations on their writing 
grades, and school-wide, District, and Ministry writing assessments or meeting the writing goals of their  
Individualized Education Plan (IEP). 
 
Rationale:  
For the last four years Willoughby Elementary has focused on the investigation and application of 
inquiry-based learning. By December 2016 all teachers and/or students were engaged in the inquiry 
process, providing relevant, meaningful, personalized self-directed learning for all stakeholders. In the 
spring of 2017 staff members met on two occasions to examine District and Provincial assessment 
results. It was noticed that the school’s writing results could be improved. Upon examination of the 
data, it became apparent that many students in Writing were Minimally Meeting (MME) or Not Yet 
Meeting (NYM) expectations on both the Gr. 4 FSA Writing and Gr. 5 DWA assessments for the past two 
years (see appendix). 
 

Furthermore, staff and administration agreed that students lacked the perseverance and resilience to 
maintain a focused effort to work through tasks such as writing stories and persuasive pieces. As stated 
in the Personal Awareness and Responsibility Competency (www.curriculum.gov.bc.ca) “students need 
to be aware that learning involves patience, resilience and time, and that they can persevere in difficult 
situations.” Student engagement, learning, and success in school require more than just solid learning 
conditions and instruction. When students feel physically, emotionally, and socially safe, they are better 
connected to others (students and adults) and to school. Individual self-regulation and perseverance can 
be best developed in this type of caring school environment. A strong social-emotional foundation for 
staff and students will provide an environment for teachers to implement best writing practices and 
allow students to be better engaged in writing tasks. 
 
The following school data has been used to inform the school’s inquiry question: 
 

• Cohort Data for Grade 1 to 5 students 
• Foundation Skills Assessment (FSA 4) Writing Data  
• District Writing Assessment (DWA 5) Data  
• Classroom Writing Assessments 
• Report Card Marks 
• Teacher Observations  

 
 

 2016/17 Grade 5’s (Cohort Size = 57)  
 

• DWA 5 Total Performance (NYM & MME = 23) 
• Meaning (NYM & MME = 25) 
• Style (NYM & MME = 27) 
• Form (NYM & MME = 29) 
• Conventions (NYM & MME = 21) 

 

Current Grade 5’s (Cohort Size = 60)  
 

• FSA 4 Total Writing Performance  
              (NYM & MME = 29) 

• FSA 4 Short Write (NYM & MME = 32) 
• FSA 4 Long Write (NYM & MME = 27) 

	



 

Connection to District Achievement Contract and Vision Statement and BC’s Re-Designed 
Curriculum: 
 

• Transitions – Improving completion and post-secondary transition rates. 
 

• Literacy – Having all students meeting grade level expectations in writing. 
 

• Aboriginal Focus – Personal writing, choice, and meaningful writing opportunities throughout the 
year will provide aboriginal students with a way to learn and communicate about themselves 
and their thoughts and opinions. New ways to express themselves using technology, will also 
benefit students (both aboriginal and non-aboriginal alike) who may not perform well on 
traditional paper and pencil assessments.  The Aboriginal Support Worker will have opportunities 
to work with students in classrooms on writing in a more integrated fashion and on a more 
regular basis. 

 

• District Vision – Improving students’ writing will allow them to communicate more effectively 
and reach their full potential. Working together to provide optimal social-emotional learning 
conditions, and to improve and deliver best writing practices will enable staff to create a more 
innovative, inspired and unified learning community that values excellence. 
 

• Core Competencies – Ways to have students use the core competencies in Communication and 
Personal Awareness and Responsibility to assess their own writing will be explored. 

 
 

Actions:  
 

What are we going to do? 
• Share and discuss the action plan for learning with staff, students, and parents.  
• Staff will collect base-line data via a school-wide write by October 30, 2017; the writing focus for 

students will be: “Tell about your favourite pet.” 
• Teaching staff will work in grade group teams to assess their students’ writing samples using the 

BC Performance Standards; they will also analyze students’ strengths and weaknesses to inform 
future writing instruction.  

• From the analysis, staff will teach the specific writing skill(s) that are weak for their classes. 
• Throughout the year, students will also practice writing with a purpose (for a specific audience, 

meaningful to them, etc.) 
• Time for staff to share their strategies, resources, successes and challenges and students’ 

progress on writing activities will be scheduled throughout the year (e.g., Collaboration days, 
staff meetings, etc.) 

• To evaluate the effectiveness of chosen instructional writing strategies, staff will have their 
students participate in an additional school-wide write in May; the performance standards will 
be used to assess students’ growth in writing. 

• Build a resource of writing apps (e.g., on OneDrive) that staff have found to be successful 
resources for their students. 

• On September 22 and October 6, 2017, Ted Levitt will be providing professional development on 
social-emotional learning practices for Willoughby Slope Schools staffs.  

• Choose/develop SEL measure to gather baseline data (e.g., MDI & EDI) 
• Throughout the year, and prior to writing, teachers and students will engage in social-emotional 

practice(s) (e.g., MindUp, mindfulness, circle talk, soft start, Zones of Regulation, Growth 
Mindset, etc.); staff and students will reflect on strategies used and their effectiveness with 
regards to writing.   

 



What are we using to measure our success? 
• Student classroom and school-wide writing samples; self-assessments of Communication and 

Personal Awareness and Responsibility competencies and social-emotional learning practices; 
report card marks. 

• Staff will collect and mark Fall and Spring writing samples using the performance standards and 
data will be compared at the end of the year; anecdotal comments about the link between 
social-emotional learning practices and academic (specifically writing) improvement will be 
collected and collated. 
 

What resources do we have or need? 
• Staff members who are comfortable, will share their writing practices and resources with 

colleagues during staff meetings and collaboration days.  
• Staff can access “Write Trait” kits from the library; training will be necessary for new staff. 
• Explore Adrienne Gear’s Writing Power (fiction and non-fiction) as a possible resource. 
• Access to proven writing apps for student iPads is required. 
• Access any available District Action Plan for Learning funds to allow for more release time for 

staff to collaborate during school hours. 
• SEL measure(s) 

	

How are we increasing our staff capacity and collaboration? 
• Staff will work collaboratively to review, reflect, refine, and re-direct their own learning with 

regards to writing and social-emotional learning practices. 
• Utilize Collaboration days, Professional Development offerings, and dedicated staff meeting time 

to allow staff to develop their capacity in the instruction and assessment of writing and to 
become more informed about social emotional learning.  

• Invite Instructional Services staff (e.g., Shelley Hegedus & Kim Cline) to provide professional 
development sessions. 
 

How are parents becoming partners in our efforts? 
• Students’ writing will be shared at parent/teacher conference evenings and other class-based 

opportunities throughout the year. 
• Students’ writing will be shared at a school wide “Celebration of Writing” event.  
• Share information about the school goal at PAC meetings, on the school’s Twitter account, and in 

school and classroom newsletters and websites. 
 

Evidence:  
 
• School-wide writes assessed with the quick scale from the writing performance standards. 
• Grade 4 FSA writing results 
• Grade 5 DWA results 
• Staff qualitative feedback and analysis in the Spring about their own teaching practices and the 

effect of social-emotional learning practices on the writing growth of their students. 
 

Reflections:  
 

In June, we will reflect on the following: 
• What have we learned? What are our key findings? How did the year go? 
• What does the evidence tell us? How did what we did make a difference? 
• What do we need to do differently and what are we willing to let go of? 
• Where do we go from here? 



 

Appendix:  



 



 


